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Introduction

In your hand is a teachers’ handbook for the Storyline Commuter Karl. It has
been written for pupils in Forms 4 - 6. Pupils follow, and try to influence Karl
as he commutes to work in his car. It is our hope that in using this material,
you will find it easier to integrate these issues into your teaching curricu-

lum.

Please feel free to use just parts of this material and to adapt it as and when

you see fit.

A Storyline is a series of events involving the pupils. The sequence
of events or basic setting is pre-planned but the pupils involved were
given great latitude in creating the story’s style and content. Teach-
ing is based on the pupils’ own understanding of their situation.
They are encouraged to think theoretically about how they believe
things to be before being confronted with reality. The persona in
the story are created by the pupils and are the staring point for their
personal reflections, for seeking information and for their creative
work. Subject integration is unforced as it is based on the story and
the persona involved. Teachers that have tested the Traffic and Pu-
blic Transport Authority Storyline tell us that their pupils have felt
a great degree of involvement in the story and its persona and have
been able to re-enact the course of events that would otherwise be
alien to them.

The City of Géteborg Traffic and Public Transport Authority has
also developed two more Storylines.
'My Road’ has been written for the schools’ youngest students
(Nursery school to Form 3) and brings up issues such as the envi-
ronment in the immediate vicinity of the school, who can influence
this environment, behaviour in traffic etc.
In ‘Love and Madness’, fpupils in Forms 7 — 9 meet Johan and
Lisa who have both been involved in an accident with their mo-
ped. Pupils discuss what can be done to prevent similar accidents
occurring and also who should do it.

Our Storylines have been created for use in the classroom during
aperiod of between 4 and 5 weeks, giving the pupils time for reflec-
tion. The number of hours involved can vary depending on which
teachers (and possibly thus under which teaching subject heading)
choose to participate.

On www.trafikforlivet.se or on our CD ‘Traffic for Life’ you will
find templates for copying and probably files for this Storyline as
well as pdf files of all our Storyline booklets.

On the CD we have also collected films, radio jingles, artic-
les and work that schools using Storylines have produced,
‘Mulitimedibyran’s’ video and sound editing courses and other
teaching materials prepared by Traffic for Life.

As further support, you will find on our home page links to a link
library for each Storyline.

This material has been developed under the auspices of the EU
project — TARGET — for the Traffic for Life programme for schools,
about which you can read on www.trafikforlivet.se

Good luck in your work with Storyline and in traffic.

Camilla Henriksson

Project manager — Traffic for Life The Traffic and Public Transport
Authority, City of Géteborg.

My road - Storyline

Commuter Karl - Storyline

Love and Madness - Storyline

All material on our CDs and on our home page may be used without prior permission in junior and senior high schools. For other usage,
please contact us. In using this material, it should be clearly stated that the material used was developed by The City of Géteborg Traffic

and Public Transport Authority.
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Pupils begin by meeting Karl, a sole com-
muter who lives in a small town outside Go-
thenburg. Every day Karl drives alone in his
Volvo Kombi to his job in Gérda. Pupils get
to know Karl and consider why he chooses
to drive to work. Then they are to consider
how many commuters there are in the Go-
thenburg region, why people commute and
what kind of problems are caused by the lar-
ge amount of traffic on the roads.

They will then themselves make different
characters within the traffic area and think
about traffic issues from the viewpoint of the

© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg

Summary of Commuter Karl

The aim of this storyline is to give pupils an insight into the environmental
problems caused by traffic today, and to encourage them to think about how
they and their families get around from place to place. It should also provide
them with the knowledge to be able to make their own active choices in the

future.

characters they have chosen to make. They
can investigate and examine advantages and
disadvantages relating to different methods
of transport. They should also come up with
arguments to convince Karl and other sole
commuters to find more environmentally-
friendly ways of getting around.

The storyline concludes with pupils thin-
king about how they themselves get from
place to place, and whether any of their ar-
guments for an environmentally-friendly
means of travel would alter their own be-
haviour.

The storyline offers the possibility
of working with a number of themes:

 Environmental issues.

* The attitudes and values of different
people

* How our own actions influence our
environment and other people

* Messages in pictures, text and music

» How to argue from a particular stand-
point

* What we can do to influence others

+ Society’s responsibilities regarding
transport, traffic and the environment.

» Democratic processes

* How to find information and interpret
statistics and diagrams

* Mathematics

* How our language can be used and how
it varies in different situations®
How you describe someone

¥
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What is Storyline?

Storyline is an educational method and approach originally developed in Scot-
land. In 1965, Scotland got a new curriculum that required teachers in pri-
mary school (up to school year seven when pupils are age 10-11) to teach in a
cross-curricular way. Teachers requested assistance from teacher training, and
a cross-curricular teaching method was developed in partnership with practi-

sing teachers.

The method is based on teacher and pupils
together creating a story in the classroom.
On the basis of the curriculum objectives,
the teachers write the framework for a sto-
ry. This story comes to life when the pupils
shape the environments and populate it with
characters.

The pupils enter into the story through
the characters. This helps them to find mo-
tivation for the work and gives them a de-
eper understanding of the subject area. They
“live” the story and find it exciting to think
about what it is like to manage a hotel, for
example, or to be a parent. The pupils learn
in a context because their characters requi-
re knowledge within different subject areas.
It is natural to integrate various subjects to
make the story realistic and the characters
lifelike.

The pupils’ image of reality - their pre-
liminary understanding - always forms
the basis of Storyline. Through practical
exercises you discover how the pupils be-
lieve that things are and how they relate to
each other. You build models and construct
what the storyline deals with and by doing
so are compelled to consider what it is like
in reality.

What the pupils are actually doing during
this project is putting forward hypotheses
regarding various phenomena. These hy-
potheses and images of how they believe
things are must then be tested under actual
conditions. This can be through field trips,
reading, data searches, film showing etc.

To get the pupils to think about diffe-
rent phenomena, the teacher asks open key
questions. Such as:

* What do you think a fishing boat looks
like?

* What do you think you need to run a
newspaper?

» How do you think they built houses in
the Stone Age?

The purpose of the open key questions is
specifically for the pupils to consider how
they think things are — to put forward hypo-
theses and theories and suggest possible so-
lutions. These are presented to the rest of the
class in the form of models, sketches, dra-
wings etc. What the pupils present is discus-
sed in the class and they have the chance to
test out their arguments. Finally, the pupils’
declarations are compared with the facts.

Everything the pupils make is put up on
the walls or on tables and serves as the class’
common reference point, discussion basis
and presentation basis. This joint display
is known as a frieze and includes charac-
ters, descriptions, models of buildings, ad-
vertisements, machinery, poems, wordlists
etc. Everything you do can be changed and
improved gradually, and this is allowed in
Storyline. The frieze is constantly changing
as long as you are working on the storyline
and is very important for bringing the story
to life.

One definite intention of Storyline is to
vary the activities you do with the pupils as
much as possible so that all pupils, regard-
less of how they learn best, will do themsel-
ves justice. Therefore drama, music, dance,
art and modelling, oral presentation, assess-
ment exercises, composition, IT and multi-
media, and anything else you can think of
are integrated.

It is also vital for all pupils to feel that
they are doing well. Therefore, you always
give the pupils a clear, supportive structure
for the work at each stage before commen-
cing. You can find examples of structures in
the appendices. The pupils also gain sup-
port from the collective brainstorming ses-
sions that you have in the class. If the class
has initially listed characteristic words as a

group, it will be much easier for each pupil
to describe their character with the aid of
these wordlists.

A storyline requires a conclusion. The
pupils have followed their characters for a
period and now they must leave them. The
conclusion could be a party, an inauguration
or an exhibition.

One common conclusion to a storyline
is to invite in some experts on the area you
have been working on who can answer the
pupils’ questions. These experts should not
prepare any sort of speech, but just come
and look at what the pupils have done and
answer their questions. There are numerous
advantages: it is easier to get experts to take
part, the language is less advanced and the
visit will deal with what the pupils actually
want to know.

There are innumerable ways to start
a storyline and it is vital to have a clear
start. In Sweden it has become customa-
ry for teachers to open with an event in the
form of a teacher’s performance, for ex-
ample. We have consciously avoided this
in order to also reach teachers who do not
feel at home in this area. Instead we have
tried to create storylines based on the pu-
pils’ answers to some initial key questions.
In other countries this is a more usual way
to start a storyline. It is not quite as specta-
cular, but the pupils’ interest is nevertheless
awakened when they have to join in and cre-
ate the environment and the characters.

Sometimes it is hard for pupils to see
what they have learned within different to-
pics when they work in a cross-curricular
system. It is important to conclude with
an evaluation. Help the pupils to structure
what they have done during the project by
looking at the various subjects” curriculum
targets. The pupils will see that their work
is important and realise that they have lear-
ned a lot.

© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg



How long should you work on a storyline?

It depends first and foremost on how
much time per week you can spend, but
also how much you want to integrate into
each storyline. We had 4-5 weeks in mind
when we planned — somewhat longer for the
younger children. In the teaching team you
will probably integrate factors that we have
not included. Also you may have fire drill,
tests, swimming trips etc. that prevent you
spending so much time on the storyline. In
general, though, you can probably say that it
always takes longer than you estimated.

When planning a storyline you utilise a
planning matrix with columns. Each new
activity will be on a new row. However,
the time expenditure for the activities va-
ries from perhaps five minutes for a rapid
brainstorming session up to a week when
the pupils are making a newspaper, for ex-
ample. Before starting, the teaching team
should think about how much time they
want to spend on each activity. Remember
to include time for assessment.

Due to lack of time you may sometimes
feel tempted to skip two important elements
of Storyline’s approach

« Starting from the pupils’ preliminary
understanding and allowing them to
consider, discuss and put forward hypo-
theses

+ Allowing them to do a lot of practical

work

However, plenty of time must be allowed
for these activities, as they are extremely im-
portant so that the pupils will really assimi-
late what you are working on.

Two other elements of the approach can
help to save time:

 Always give the pupils a clear structure
for what they are to do before they
begin an activity (Proposals for such

© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg

Things to consider before starting

These ideas are based on my own experience and discussions with other
teachers on pitfalls and difficulties experienced when one is unfamiliar with

the working method.

structures can be found in the appendi-
ces)

« Start many of the activities with a
brainstorming session so that all pupils
quickly gain numerous suggestions to
start from.

When we suggest brainstorming in the
planning matrices it is generally in the form
of pupils talking in small groups first and
then collecting together what they have
come up with in the groups. This activity
should be quick. It is vital for it not to be-
come a prolonged process so that the pupils
lose interest.

You should also think about how you will
make time for gathering together. All pupils
should get to see what the other pupils are
doing. This is important so that individual
pupils do not miss anything. Plan to hold
these group meetings regularly.

Other things that may be useful to consi-
der before starting.

How will the teaching team obtain
planning time?

Which teachers will be involved? It is
good if as many teachers as possible in
the teaching team are involved — but it
is also vital that no one feels forced to
take part.

Which lessons will you make use of? It
is vital for everyone who gives lessons
for the topic work to feel that they are
getting sufficient out of the work.

Will the pupils have a special timetable?

Which rooms can you use? Remember
that Storyline often involves a lot of vi-
sual creation with the pupils so it takes
a great deal of space. The best thing is
if you have access to a specific class
room. If not, it is important to discuss
the room issue based on the specific
requirements at your own school. What
will you do with the materials?

Who is responsible for what? If the

teaching team is to implement a sto-
ryline together, it is useful to allocate
responsibility beforehand so that eve-
ryone knows what is expected of them.
This helps to avoid anyone feeling that
it is too much work.

What will you do if someone is ill?

It can be difficult to bring in supply
teachers when working on Storyline.
How will you handle it if someone is ill
during the project?

What will you do about pupils who are
ill during the project?

How will those of you in the teach-

ing team keep up-to-date with what

has happened when you are not there
yourself? One useful idea is to make
brief notes in a joint logbook so that the
person stepping in knows what has been
done before.

How will you document the work? Do
you have access to a digital camera?
Document as much as possible and put
up pictures and text in the classroom.

How flexible will you be during the
course of the project? The pupils will
perhaps influence events in a way you
had not anticipated.

How will you check how pupils have
found the project and whether they have
learned what you wanted them to learn?

Will you invite experts from the police,
the Traffic and Public Transport Autho-
rity or the National Road Administra-
tion, for instance? If so, they should be
booked before the project starts.

Storyline always starts from how the
pupils BELIEVE things are, and the-
refore it is extra important to link what
you do to what happens in the surroun-
ding world. So, try and get the pupils to
notice what is written in the papers and
shown on the news during the time you
are working on the storyline.

.




Instructions for the Planning Matrix

These instructions should be read together with the planning matrix. The
purpose of the storyline is to get pupils to think about the impact of traffic
on the environment and our health. Since it is presumably not a problem that
they normally think about, it is important to create scope for the thoughts
they actually have. So, let them draw parallels to parents and other people
they know in order to generate interest in commuting.

The storyline begins with the pupils mee-
ting Karl, who is sitting on a chair in the
classroom one day. Let them ask and wonder
about who he is, but don’t give any answers
— ask counter questions instead such as:
Who do you think it is? What do you think
he’s doing here? It helps to build up exci-
tement in the classroom. Once everyone
has sat down and there is silence, don’t say
anything, just play Sound file 1, where Karl
introduces himself. (The sound file can be
downloaded from www.trafikforlivet.se)

Karl can be easily made using two pairs
of tights, some newspaper, a balloon and
wallpaper paste. See appendix 1. The text
of the sound file is printed out as appendix
4 if you want to introduce Karl in a different
way. It can also be useful to have someone
you know record what Karl says in case you
want to have Karl say other things later in
the project, e.g. during section 3.

Section 1-3:

The pupils get to know Karl and think about
why he chooses to take the car to work in-
stead of travelling by public transport or
car-pooling. The information they receive
about Karl is brief, as we feel that it gives
you and your pupils greater freedom of ac-
tion and scope for imagination. Feel free to

add more things about Karl together with
your pupils.

In section 2 we suggest allowing the pu-
pils to each do a cartoon strip of three pictu-
res. You can, of course, replace the cartoon
strip with some other practical creative ac-
tivity, but try to give the pupils the oppor-
tunity to create something by some means
other than writing or speaking.

In section 3 we suggest having someone
record what the pupils have written so that
you can play it in the classroom the next
day. The pupils will feel that someone has
taken their work seriously and done somet-
hing with it. It will hopefully also give rise
to some laughter and comments when they
get to meet a speaking Karl who says exactly
what they had suggested. It is vital for all the
pupils’ monologues to be represented..

Section 4-5:

Here we want the pupils to realise that com-
muting by car is a problem for the environ-
ment. The question that is asked is “In how
many ways do you think that Karl’s travel-
ling by car is affecting the environment?”
Try to get the pupils to come up with as
many different ways as possible. Road wear,
tyre wear, petrol consumption, carbon di-
oxide emissions etc. It is important for the
pupils to have to think and guess first so that
they will be motivated to then find out how

The Planning Matrix is on
pp. 10 and 11.

things actually are.

They can consider one car commuter, in
other words, based on Karl’s specific milea-
ge and petrol consumption, as this is easier
to survey. Then they can count commuters
in the Gothenburg region based on statistics
presented in appendix 5. Have them con-
vert the petrol consumption into bathtubs
or buckets, for example, to make it easier
to visualise.

Section 6:

Via sound file 2 (appendix 4. Can be down-
loaded from www.trafikforlivet.se) the pu-
pils find out that Karl’s boss has decided that
the company is to become environmentally-
friendly.

Section 7-8:

Here the pupils go back to Karl to consider
why he continues to commute by car despite
its major negative impact on the environme-
nt. They can also investigate whether Karl
could get to work in some other way.

Section 9-18:

Here the pupils can consider who would
be able to work to change the behavi-
our of Karl and many other sole com-
muters. Who can determine such issues?

© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg



The pupils can create characters in the
form of face collages and make up charac-
teristics for them. A sample structure for
how to create a face can be found in appen-
dix 2. If you don’t want to have the pupils
create face collages, you will find sugges-
tions for other things to do in appendix 3.
The pupils can think about what data they
need in order to have an influence. They
can write down problems and discuss the-
se with others. This will avoid them going
off aimlessly and reading all about traffic.
The pupils must have decided in advance
what they want to know before searching
for data. In section 14 it may be a good idea
for a teacher to pretend to work at the Na-
tional Road Administration or the Traffic
and Public Transport Authority. Welcome
the pupils solemnly to a meeting where all
professional groups with common powers
are to do something about the situation of
all sole commuters.

It will then be a natural continuation to
say, for example “Well, you now have one
day to produce a proposal for how you want
to continue. See you here at the National
Road Administration/Traffic and Public
Transport Authority again tomorrow at ?
o’clock, so you can all present how you
intend to proceed. By calling such meet-
ings, you naturally achieve balancing bet-
ween the groups. They may also decide that
they want to collaborate on certain issues
— or they can utilise data that another group
has found. It is important for the pupils to
outline ideas and proposals and receive re-
sponses. They should not begin producing
a finished product until they have obtained
opinions on their ideas and sketches.

The pupils can think about how their
characters would be able to influence sole
commuters. How will they reach them?
How will they address them? What sort of
media will they use? There is scope here
for making radio jingles, street theatre,
banners, TV features, multimedia presen-

© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg

Instructions for the Planning Matrix

tations, information brochures and much
more. This is a good opportunity to work
with a lot of different forms of expressi-
on so that many pupils feel that the work
is fun and meaningful. (You can find tips
and ideas on working with multimedia in
school at www.multimedia.skolutveckling.
se) You can hear how Karl receives the
pupils’ message in sound file number 3
(appendix 4. Available to download from
www.trafikforlivet.se).

Section 19-21:

Here we want to give the pupils something
to think about. It is easy to think that others
should change their behaviour, but perhaps
they should consider their own way of doing
various activities. Appendix 9 is a form that
you can use as a basis. There is scope for
integrating diet and exercise and individual
health if you wish.

We suggest concluding the storyline with
a traffic fair, to which parents and other inte-
rested parties are invited. It is always valua-
ble if some experts from the field are invited
to answer the pupils’ questions and look at
what the pupils have produced during the
project

Section 22:

Evaluation. The Traffic and Public Trans-
port Authority staff would very much like
to hear from those of you who have tested
Storyline. We would like to know what your
pupils and your colleagues thought about it.
Please do give us your feedback.
Goteborgs Stad Trafikkontoret, Trafik for
livet, Box 2403, 403 16 Goteborg
trafikforlivet@trafikkontoret.goteborg.se

We will send you a small token of our
appreciation.
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Planning matrix

*B[ndLUND snoLieA 8y} Jo s1abiey ay) sjeaw abpajmou palinboe-Ajuadas siayy moy ass 03 sjidnd ayy 1oy Asea sAemje Jou si 11 asnedaq Ajjedipoyiaw auljAiols e a1en|es 0} [BUA SI )|

uonen|eay ¢z

'sabueyp axyew pjnod Asy} moy pue Jodsues umo Jiayy uo siybnoyy 4oy} Juasaid osje sjidnd ay)

‘pasyiom Aayy moy pue pasapisuod £ayy 1eym snd siadeseyd iays Jussaid oy sjidnd ay) soy uepiodw “iey Buidjay pue Bupusnypul Joy 91 utod sapun siom sjidnd ay3 jo uoieiussaid

"anbojouow

pue sdus suoole) “wiy noge yuiyl sjdnd ay3 1eym pue ey Jo uoneluasaid ‘suonsanb sjidnd ayy samsue ued oym sisuueld dijesy swos Ajgissod ‘sappied pajsaisiul Jayjo pue suated diAu|

ey oiel] |g

‘ladswinioy uo 3|1 Jpd

3y} ul papnjpu ‘[dswinio4/|euslew

J3pun 3 13AI[10{IJRIFMMM 335

Sse| 3JoyMm
sse|d ajoymysdnoub |jews

S9S1219X9 JUBWISSaSSY

uolissnasiqg

¢Hodsuely jo sueaw JnoA sabueyd
01 noA 136 pjnom siaInwwod bupuanju
1o} padojanap noA syuswnbie ays jo YIIYM

0¢

£SaIMAIE JURIRYIP 01 06 noA uaym

suad 950042 NoA op Jodsue) Jo sueaw 1y
(9 xipuadde) *219y} 136 A3y} moy pue yaam ydea op Aayl i419sinok
siseq buikdod salHARDe Bupsi) Jo ysel ayp uanib ale siidnd ay) uodsuesy 03 paau Ajjenioe nok op usym uodsuesy umQ 61
(7 xipuadde) ¢ aj1 punos 92/ pue uiesy Aq [anesy 03 unbaq sey |iey 8l
uoiejussald [equaA [4ey pue sajewsse|d Jayio 0} sjuasaid suokiang [l
95 suonejuasaid ay) adnpoud uay|
-uodsaJ anib osje |jim oym
239 suted ‘sjipuad | Jaydesy ayy usyy pue dnoib
painojod “4aded painojod ‘esswed | asuodsal sy} aanposul ‘Isilq ‘Inoke| pue pajuasaid aq ||1m 1l Moy
|enbip ‘s19andwod Yapiodai-ade] dnoib ‘papn|aul 8 ||IM JBYM 'SSIIPPE JO W0} 1I3[3S
:poyaw asuodsal ay} adnposju| 9210y 19y} saynsnl pue uolejuasaid jo
uonejuasaid uo buipuadag siiedjienpiaipul | poylaw e sasooyd siafe(d jo dnoibiafeld yoeg
yeyddid SSE[d 3oy Hoday
SISeq uonejuasalyd suad pue Jadeg 1 1o sdnoin Bulwiolsulelg | ¢adusnjjul ue aAey siaideleyd InoA ued Moy 9]
JEIRED yp1eas ejeq
3l yum siskjeue eleq $y00q ‘auoyda|al ‘Joulaiu| siled/jenpiaipu] ‘fiioyiny Hodsuel) d1jqnd pue diel) ayy
1e ,Bunsaw, mau e 1e auokuans oy Lodas Ayauq
sdnoub asuodsas — sdnoig os|e way} 137 ‘sasuodsai anIb |jim oym ‘dnoib £E1ep siy1 pulj noA ||1m 313y
Jayjoue o1 swa)qoid J1dy) Juasaid wayl 197 {92UdN|juI UE dARY 0} WAY}
swa|qold suad pue Jadeg sied/jenpiaipu| 'swajgqoud umop a1um 111y sjidnd ay1 197 | 3]geUS 01 pasu SIaldRIRYD BY) Op elep 1eym Gl
‘|lem ay3 uo dn suondidsap pue sisideleyd Ind
‘siamod
uowiwod Buisn s1eINWW0d 3|0s Inoge bulyrawos
op 0} buieaw e 0} sdnoib [euoissajoud |je
s1a1eleY Jo Aejdsiq 3UI0J[aM 0} pualald "duelsul 1o} ‘Kuoyiny
uodsuel] 21|qnd pue diyjel] ayj 1e , bunsaw, e e
SIY} Op P[N0D NOA J319RJIeYD 113U} INOGE S|[3} pue
uonejussaid |equap smoys |idnd yoes aiaym ssepd syl 0} uonejuasald vl
suondudsaq suad pue Jadeg [enpiapu] uondunsap Ja1oeleyd e ¢4a1deleyd Inok aquasap nok pjnom Moy €l
ueyddif4 SSe|d 3|0y uoissnsiq {lapeseyd
1s1] _LRID suad adeq sdnoub |jews Bujwioisurelg 7€ 1noge mouy| 03 3i| oA pjnom 1y 4
(€ pue z xipuadde) ‘abe||0d ey B
siapesey) 238 [oom ‘o> aded painojo) |eNpIAIPY| | JO w0y 3y} Ul Ja3deleyd Jiayy adnpoud sjidnd ay) £)00] 03 Jayeieyd 1nok Juem noA op moH 1l

}nsay

|euaiei

uonesjueb.iQ

Ananoy

suonsanb Aay

auijfioys

11

© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg

May be copied and used without prior permission in junior and senior high schools. For other usage, please contact us at: trafikforlivet@trafikkontoret.goteborg.se



appendix 1 Characters - life size

It is easy to make life-size characters. You make the head using a
balloon, strips of newspaper and wallpaper paste. This technique is
called papier maché.

For the face you need paint, and tissue paper or wool for hair.

For the body you need two pairs of tights and a lot of newspaper. It
is useful to have some string or wire to attach the body to the head.
Clothes and accessories are also required.

In the picture to the left you can see farmer Gustav and his wife
Tilda, made by Cecila Pringle from Framnésskolan in Gothen-
burg.

Blow up a balloon to a size slightly smaller than a normal head. Lay
out a newspaper and, if required, attach the balloon to it with tape.
Mix the wallpaper paste with water to a suitable consistency.

Tear strips of newspaper and stick them round the balloon using
the paste. Build up the layers and spread the paper to give a smooth
surface. Put some of the torn newspaper into the wallpaper paste.
This will form a pulp that you can shape into nose, mouth, chin and
ears. (Papier maché)

If you do this with pupils, it is important to discuss how ears, nose
and mouth are positioned in relation to each other. (You will find
more about this in the description of how to make a face collage).

It is a good idea to make a neck using a piece of cardboard. This
makes it easier to attach the head to the body. In the picture they are
using ordinary sauce packets, shaped into a tube and taped firmly to
the balloon. To make it firm, the tube has been filled with newspaper.
Layer paste and newspaper strips over and round the cardboard so
that the neck becomes part of the head and doesn’t fall off.

Then it needs time to dry before painting the face.

Text and pictures: Eva Marsh
© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg
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Characters - life size appendix 1

When painting characters, it is useful to have access to opaque paint.
You can use hobby paint, which is available in beige face colour, or
mix the required colour using white, red and brown, for example.
Achieving a skin colour you are happy with requires patience and
is a good picture exercise.

When doing hair and eyebrows, you can mix coloured tissue paper
with wallpaper paste and layer it. Shape and arrange the eyebrows
and strands of hair. You can, of course, also use tissue paper for the
skin. Layer thin sheets of skin-coloured tissue paper using wallpaper
paste. In this picture, only the hair and eyebrows are tissue paper.

Hair can also be made of wool fixed with glue. You can have seve-
ral strands tied together in the middle. This will give the hairstyle
a middle parting.

Fill two pairs of tights with crumpled-up newspaper. Tie together r
and shape into arms, torso and legs. Attach the body to the head
and dress the figure.

Keep the figure or head once the storyline is over. It is simple to
paint with a fresh coat and change the hair, clothes and accessories
to create a new character.

Clothing and ornaments make a huge difference

Text och bild: Eva Marsh
© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg 13
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appendix 2

Face collage

One of the cornerstones of the approach behind Storyline is that the teacher
must always ensure that the pupils have a clear structure for what they have
to do. A structure that helps them and gives them freedom to create somet-
hing of their own without feeling uncertainty and frustration.

Here is a clear example of such a structure.

The pupils must create characters in the
form of a full-scale face. The teacher be-
gins by cutting out a face shape from a sui-
table-coloured paper.

Then add pupils and eyelids. The eyelids
should stand out a little from the paper.
Blutack can also be used for this. You can
point out to the pupils that they can, of cour-
se, add both earrings and eyelids if they
want. Perhaps their character uses mascara
or some other make-up.

14

The teacher then cuts out ears and attaches
them to the cut-out face shape using Blutack
or similar. Using Blutack means that the
ears can be moved, and you can discuss with
the pupils where on the head the ears are
actually positioned. The pupils can look at
each other and perhaps also use something
to measure.

The positioning and slant of the eyebrows
can give rise to a lot of discussion. What
happens if I raise the outer edges of the ey-
ebrows so that they slope in towards the
nose? Here you can tell the pupils to get
into pairs opposite each other and try out
different facial expressions: angry, surpri-
sed, happy etc. and watch what happens to
the eyes, eyebrows etc.

Cut out the eyes from white paper and discu-
ss their positioning.

The hair can be cut out of paper, but the pu-
pils can have a free hand using fabric, wool
or some other material. Naturally, the pupil
decides whether their character will have
any headwear or other accessories.

© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg
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Face co"age appendix 2

The nose is made of stiff paper. One ma-
jor advantage of the collage technique over
drawing characters is that if you have a de-
tail you are not happy with, you can simply
throw that bit away and redo it. You don’t
have to throw the whole thing away.

The mouth is the last thing you make and
then it is up to the pupils to create the
character they want. Allow plenty of scope
for their creativity!!!

The characters the
pupils then create
are totally different
to the teacher’s
original. In other
words, it’s not
about giving them
governing templa-
tes, but a liberating
structure.

© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg
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appendix 3 Name badges

If, for whatever reason, you don’t want to have the pupils create their characters visually, you
can instead have them make name badges to wear. They can also create a character here by
coming up with a name and characteristics.

Name:
This can be done very simply by
Occupation: handing out prepared cards to the
pupils where they fill in name,
Organisation/Company: occupation and company.

T Aobert Macdanald
g You can get more entertaining name
= s L - badges if you allow the pupils to
. : use the collage technique to make
| Code T - 452 them.

—
=3 Qv :
3
. -- | Hoackiae Shap- Fawechne
Name: You may also want to have the pupils
make name badges even if they have
= = Occupation: a?ready created their character§ ﬁlll
size. If so, you can use the digital
| Organisation/Company camera or an ordinary photocopier

t to reduce the face.

Name:
Occupation: Another alternative is to put the
pupil’s own face on the name badge
Organisation/Company: using a digital camera.
© Traffic for Life, The Traffic and Public Transport Authority, City of Géteborg
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Sound file 1
Hi

My name’s Karl Dahlstrom and I'm a com-
puter technician. [ work at an IT company in
Gérda, in Gothenburg, but I live in Alingsas,
45 kilometres away. I am married with two
children, Johan aged 12 and Jesper aged 10.
We moved from Gothenburg to Alingsas
when we had the children, as we didn’t want
them to grow up in a big city with everyth-
ing that means. Since then I have commuted
to work in Gérda every day. Driving is fine,
but in recent years there has been a certain
amount of queuing on the way in. I drive
a Volvo Kombi and it feels good and safe.
I don’t have very much spare time. I work
very hard and then there’s the house to take
care of and making sure the kids get to all
their activities.

Printout of sound files 1, 2 och 3

Sound file 2

I’m feeling rather down today. I got an
e-mail from the boss this morning, which
he’d sent to everyone at the company. He’s
decided that we’re to become an environme-
ntally friendly company. We’ve got to sort
waste and bring our own mugs for coffee.
We’re to reduce the temperature and must
switch off our lights when we leave our de-
sks. That’s all fine, but the boss also thinks
that we employees should stop travelling to
work by car.

Evidently there’s some prize that the
company can compete for for being the most
environmentally friendly.

How can I get to work without the car!
I’'ve worked here for ten years and I've
always come by car! I like driving. I don’t
even know if it’s possible to get here wit-
hout a car!

Undoubtedly, the others at the company
will appear more environmentally friendly
than me, and, of course, it’s easy for those
who live in Gothenburg — they can cycle
or walk or whatever, but there’s no way I
can cycle from Alingsas. It’s over 40 kilo-
metres.

No doubt the others will get higher wa-
ges than me just for this. What am I going
to do???

Sound files are available on the Traffic for Life CD and also on www.trafikforlivet.se
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Sound file 3

Listen — thank you, everyone. Thank you
for your support. At first, I considered for-
getting it altogether and just not bothering
about the company’s environmental policy.

I just thought about the boss being
pleased with me and didn’t consider that
what I did was actually significant. Howe-
ver, now | realise that the most important
thing is not what the boss thinks, but how
it affects nature. It’s not very clever of me
to have been driving to work for 10 years. I
worked it out. That’s 160,000 kilometres just
to and from work, just me. 160,000 kilome-
tres — do you know how far that is? 4 times
round the world!!!! As you know, there are
many like me who are also destroying the
environment. [ don’t know what I was thin-
king about before.

It seemed as if there was no point even
worrying about paper sorting, as I still
couldn’t change everything. At first I just
wanted to forget it all, but then you made
me reconsider. Of course, it takes longer by
train, but it gives me chance to read the pa-
per or sleep a while. My wife says that [ am
much better company now when I get home
after having slept on the train. And I have
the energy to play with the kids. Before I
always sat and read the paper when I got
home, but now I read it on the train.

17
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appendix 5

Commuting statistics

Lilla
Edet
12 944
Stenung- 1 000
sund uppg. saknas®)
. 20679 :
Tjém 2350
’ Ale
14 T33 v o y
1 300 - 25 421
a0 - y d 5 300 . 35 153
e Kungélv / 700 - 2600
600
aT1 .
& 650 : Lot : Alingsas
B50
35214
8 350
- 1350
Ockers Partille
11 827 Goteborg 33 124
2700 8 TDO Hlﬂ'!fdﬂ
100 1 500 30 276
6 450
Mélndal 1 200
56 137
12 T50
4 200
Kungsbacka
Invanare totalt 65113
Inpendiare totalt = 69 950 11 800
Diirav kolloktivt = 12 700 exki L:a Edet’) 1500
Killa: Satistsk Arsbok Goeborg och
RV (Resvaneundesmdkning) 1000
*}Lilln Edet ej med | Resvaneundersakning 2000

This page shows Commuters from Gothenburgs suburban municipalities to workplaces in Gothenburg.

The first figure shows Residents in total
The second figure shows Total number of commuters travelling in to Gothenburg = 69 950
The third figure shows Of which, public transport = 12 700 excl. Lilla Edet*)

Source: Statistisk drsbok Goteborg (Statistical Yearbook of Géteborg) and Swedish RVU (National travel Survey) 2000
*) Lilla Edet not included in National Travel Survey 2000
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Private transport Appendixs

Activities How far  How How do you Advantages (both Disadvantages (both What alter- Advantages (both Disadvantages (both
is the much do normally get for you and the for you and the natives are for you and the for you and the envi-
activity?  the things there? environment) environment) there? environment) ronment)

(back and  you need
forth) to bring

weigh?
E.g. School 2 km 1kg Cycle is fast, no exhaust Walk
fumes...
E.g. Riding 8 km 2 kg By car is fast... Bus 183

Appendix 6 can be found (without text samples) on the Traffic for Life CD and also at www.trafikforlivet.se
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Storyline

Method: Storyline is both a teaching method and an attitude based on teachers and
'. their pupils together creating a story in the classroom. The pupils live the part of the
persona that they have themselves created. This helps them find the motivation to
work with the idea and facilitates their understanding of the subject matter.

v\/\A/\A/.JU“‘{Tk ]C‘) r\ ! \/etsc Storylines about traffic: Those teachers that have tested the Traffic and Public
Transport Authority Storyline tell us that their pupils have felt a great degree of
involvement in the story and its persona and have been able to re-enact the course of
events that would otherwise be alien to them.

‘Commuter Karl’ is a Storyline created for Forms 4 — 6. In this Storyline, pupils meet
Commuter Karl, who commutes to work each day by car. What is he thinking? What
makes him act the way he does? The pupils re-enact his day-to-day life, considering
what can influence Karl to modify his behaviour. The matter of their own traffic habits
becomes more relevant.

In addition to ‘Commuter Karl’, The Traffic and Public Transport Authority, City of
Goteborg has developed two more Storylines.

‘My Road’ has been written for the schools’ youngest students (nursery school to Form 3)
and brings up issues such as the environment in the immediate vicinity of the school, who
can influence this environment, behaviour in traffic etc.

In ‘Love and Madness’, written for pupils in Forms 7 — 9, they meet Johan and Lisa

who have been involved in a moped accident. The pupils discuss what can be done to
prevent such accidents and who should do it.

Resources and inspiration: On our home page or on the Traffic for Life CD you will
find all the material you need to make your own copies and files containing ‘Commuter
Karl’ and the other Storylines in pdf format. On the CD you will also find sources of
inspiration such as films, pictures and some of the work done by pupils at other schools
based on Storylines and examples from our other Traffic for Life teaching material.

School is one of the most important places where the community can reach children and youth. It is here that we can
begin to work on changing attitudes and behaviour. Awareness in itself does not achieve this change. Only when the
knowledge imparted is put in its right context and they are able to reflect on what they have learnt that changes will
occur. Children and youth are exposed to great risks in traffic. Children and youth are the commuters of tomorrow and
the decision makers of tomorrow.

Only by integrating traffic issues into teaching based on this perspective, can we create a better chance for pupils to form
their own opinions and to make their own choices, now and in the future.

www.JLMqt?k]Cor\ivetsc

Traffic for Life is the creation of The City of Géteborg

Traffic and Public Transport Authority. Its aim is

to support and inspire teachers in their efforts to
integrate traffic issues into their curricula.
Goteborgs Stad Trafikkontoret, Trafik for livet, Box 2403, 403 16 Goteborg

Goteborgs Stad
Trafikkontoret




